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Abstract  
This case study examined the integration of blogs into the second language teacher education program with the aim of evaluating 
its effectiveness in preparing prospective teachers for their profession and improving their ICT skills. Thus, a 6-week course was 
implemented with 20 third-year ELT students at Necmettin Erbakan University, Konya, Turkey. The data were gathered through 
a participant information form, follow-up lesson evaluation reports, and a post-study questionnaire which the participants 
completed. The findings revealed the students' positive perceptions of blogs in preparing them as future teachers, catering to their 
needs and expectations, and helping them improve their ICT skills.  
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1. Introduction  
Information and Communication Technologies (ICT) have been embraced by the field of second language 
teaching and learning, and thus incorporated into language education policies by many countries. As Johnson (2006) 
states, however, this integration of new technologies and applications has reshaped the framework of professional 
development by bringing a number of challenges for second language (L2) teachers. They are expected to catch up 
with a younger generation of technology literate learners, to employ new ways of interacting with information, to 
learn “how to use a variety of these technologies and applications, to redesign their curricula, to apply technology in 
ways that meet their instructional goals and the needs of their students, and to assume new roles as tutor, manager, 
and assessor” (Otto and Pusack, as cited in Wildner, 1999, p. 223). Thereby, teacher education programs should 
enable candidates to rise to these challenges ahead of them by providing necessary training in integrating technology 
into their instruction. Kuzu (2007) also stresses the need for the use of technology in teacher education by stating 
that “teacher training is one of the areas where ICTs should be used intensively” (p. 34). To meet this need, ICT 
tools ranging from blogs to virtual learning environments can be employed to support second language teacher 
education (Johnson, 2006; Kuzu, 2007; Wildner, 1999).   
 As both educational and communication tools, blogs have the potential for effective second language teacher 
education with their numerous advantages. Blogs in general are public online spaces for practitioners to publish their 
work and ideas, and for readers to write their comments and opinions freely. They can create a virtual community 
where teachers are involved in discussion of teaching tips, reflection on and inquire about their own practices 
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(Bangou, 2011; Bangou and Fleming, 2010; Eastment, 2005; Johnson, 2006).             
 As a communication tool, blogs can promote further collaboration among teachers, and increase social 
interaction (Kamhi-Stein, 2000; Kuzu, 2007; Lock, 2006). Blog is also a free and simple resource for teachers to do 
research and obtain information and skills beyond their contexts (Kuzu, 2007). Furthermore, most ELT blogs in 
particular present a variety of authentic resources, multimedia materials, computer-based activities, ideas and tips on 
teaching, useful websites and Web 2.tools to enhance language instruction. Consequently, blogs can be used to 
equip teacher candidates better with a theoretical framework and practical experience for integrating technology into 
both their present and future instructional experiences. 
Despite all these benefits of blogs in teacher professional development, little research exists regarding the use of 
blogs in second language teacher education. When this prior research is reviewed, it is seen that studies have mostly 
been done to examine the role of blogging or blogs either as an instructional tool in teaching a foreign language or a 
reflective tool for L2 teachers (see Bangou, 2011; Bangou and Fleming, 2010;Barbosa and Serrano, 2005; Killeavy 
and Moloney, 2010; Miyazoe and Anderson, 2010; C. Wu, 2006; W. S. Wu, 2006). On the other hand, the potential 
of blogs in preparing L2 teachers and improving their ICT skills has been limited to few studies (Kim, 2011). As an 
attempt to bridge this gap in the literature, the current article reports the results of an investigation into the use of 
blogs as a tool in second language teacher preparation.  
1.1. Significance of the problem 
The significance of the problem arises from the context in which the study was carried out, namely Turkey. In 
recent years, the Turkish Ministry of National Education (MNE) has made serious attempts to increase the use of 
new technologies. As well as making classrooms increasingly equipped with such technological tools as computers, 
projectors and interactive whiteboards, the Turkish government has required the schools to make use of some 
software applications like Vitamin Education and DynEd (Dynamic Education). The current attempt of the MNE has 
been to initiate the Fatih project through which tablet computers and e-books will be delivered to students and 
teachers throughout the nation within the next five years (MEB, 2012). It is within this context that second language 
teacher education programs must seek new ways of getting prospective teachers prepared for classrooms that will 
inevitably incorporate technology. Within this line, the researchers set out to explore blogs as a new educational tool 
in second language teacher preparation.  
1.2. Purpose of the study 
 
 Moved with the belief that ELT blogs can serve as a convenient tool in helping ELT students to be better 
prepared for their future profession and overcome the challenges mentioned earlier, the study aimed to provide them 
with the resources and skills necessary for teaching a second language in this technological age. The ultimate 
purpose of the study was to contribute to teacher candidates’ effective use of educational technology and the 
development of their ICT skills, experience of a range of Web 2 tools and software applications specific to ELT. 
1.3. Research questions 
 
 The participants’ perceptions and experience of blogs are investigated to find out answers to the following 
research questions: 
1) What are the prospective L2 teachers’ views on the usefulness of blogs in their preparation?   
2) Is the integration of ELT blogs effective in prospective L2 teachers’ preparation?    
3) Does the use of ELT blogs contribute to the improvement of prospective L2 teachers’ ICT skills? 
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1.4. Study design 
 
  This part describes the planning and implementation processes of the integration of ELT blogs into the second 
language teacher education program. A total of 20 third-year students (16 female and 4 male) at the Department of 
English Language Teaching at Necmettin Erbakan University, in Konya, Turkey, voluntarily participated in this 
study. Their ages ranged between 21 and 26. They met for three hours once a week for six weeks. A course was 
designed to integrate a number of highly recommended ELT blogs through which some prominent researchers and 
practitioners shared their thoughts, reflections, experiences, resources, websites and Web 2. Tools to be used in 
language teaching and learning.   
The content of the course was determined by keeping two questions in mind; “What ICT skills will the students 
need in their future profession?” and “How can these skills contribute to the way the students will teach?” In view of 
these questions, each session was carefully planned to allow the candidates to reach instructional resources, identify 
and evaluate effective practices, gain a theoretical awareness, discuss and work with their classmates, and explore, 
select and integrate a variety of technological applications in language instruction. The course content was also 
adjusted to meet the needs and demands of the participants. During the first week, in which they were acquainted 
with blogs and the activity of blogging, they reported that they needed to learn how to have an access to educational 
technology and make use of this technology in teaching language skills, teaching young learners, materials 
development and adaptation, and classroom management. Bearing their demands in mind, the course content 
included useful ELT blogs, relevant blog posts on those issues and user-friendly applications.  
All the sessions throughout the study were conducted in a computer laboratory to make computers available to 
the participants so that they could have hands-on experience. The organization of the course followed these phases: 
demonstration of several blogs, selecting and reading relevant posts, writing comments on them, discussion and 
critique of the blog content including teaching tips, ideas and implications, applying methodologies, demonstration 
and application of a variety of websites and Web 2. Tools for L2 teaching.  
 
1.5. Data collection and analyses 
 
 Drawn on the research questions mentioned above, a case study was carried out. Three instruments were 
employed to collect data. First, a participant information form was used to examine the participants’ internet use, 
ICT skills and their familiarity with blogs before the course started. As a second tool, weekly lesson evaluation 
reports were collected from the students to gather immediate feedback on the course after each session. Finally, at 
the end of the course, a questionnaire was administered to assess the development of their ICT skills, and to 
investigate their experience and perceptions of the use of blogs in second language teacher preparation. The 
questionnaire included three parts: the first and second parts were designed as a Likert-type scale. 35 items were 
used with a five-point scale of responses: strongly disagree, disagree, not sure, agree and strongly agree. In the third 
part, there were a number of open-ended questions which requested the participants to make further comments and 
provide any suggestions for the improvement of the course. Some of the items in this questionnaire were taken from 
the relevant research previously conducted by Brunet (2011), Kuzu (2007) and Özkan (2011), and other items were 
prepared by the researchers in respect with the research questions and purposes of the study.  
 These three data collection tools produced both quantitative and qualitative data. The qualitative data were 
examined through content analysis. The quantitative data were analyzed by using a statistical package called PAWS 
Statistics 18. 
2. Results 
 The findings acquired from the statistical analyses and the content analysis are presented here. First, the data 
taken from the participation information forms were analyzed in order to shed light on the previous experiences of 
the students with Internet, computer and blogging before the study started. The items regarding their Internet access 
and use showed that most of the students had internet connection at home and often used the internet in a week. 
Most of them also spent at least one hour or more a day on the internet. Through this form, the students were also 
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supposed to rate the frequency of using social networks, blogs, video sharing websites, ELT sites, online 
dictionaries, chats, and emails. Surprisingly, most of the participants more often used social networks, video sharing 
websites, and online dictionaries whereas they made much less use of ELT sites and chats, and almost no use of 
blogs. Relating their ICT skills, 12 students commented that they were not good at computer skills and internet. On 
the other hand, most of the other students, who could use computer skills and internet well, reported that their skills 
were limited to the use of MS office programs. Only 3 participants noted that they could benefit from such other 
software applications as Photoshop and movie maker. Through these forms, their familiarity with and experience of 
blogs were examined as well. Most of the students failed to describe what a blog is. Only 7 students stated that they 
knew what a blog is, however most of these students could not give an exact description of blogs. Similarly, all the 
participants except one male student had not created a blog before, and stated that they had not known any ELT 
bloggers and had not followed any blogs before.      
 Secondly, the weekly lesson evaluation reports taken from the students were analyzed to reveal their perceptions 
of ELT blogs and provide immediate feedback on the course after the sessions. The reports basically required the 
students to comment on whether the lesson met their expectations; whether they found ELT blogs useful; what parts 
of the lesson they liked, and found valuable, or what they did not like about the lesson; whether these blogs helped 
them to use educational technology. They were requested to express their opinions with possible reasons, and also 
expected to write further comments on different aspects of the lesson.      
 The data collected from these reports were analyzed through content analysis. Only striking findings drawn from 
these reports are presented here because of the space constraints. All the participants found these blogs useful and 
promising. They reported that they could benefit from teaching ideas and tips ranging from classroom management 
to teaching a specific language skill. They also enjoyed writing comments on blog posts because it was the first time 
they had published their opinions. Moreover, they expressed their satisfaction with the rich content of the blogs 
recommending websites (e.g. Elllo, Lyrics Training, Wordle, SafeShare and so on) and Web 2.tools (e.g. Jing, 
Triptico, Dropbox, Prezi). They further reported that they had little experience at the integration of technology in the 
classroom before the study, and they were not aware of the resources technology could offer them. However, they 
noted that they learnt a lot about how to reach educational technology and resources, and make better use of these 
technologies in language teaching by means of these blogs.        
 Finally, the questionnaires following the study were analyzed through both statistical and content analyses. The 
findings of the questionnaire need to be grouped according to the relevance of the items. When the relevant items 
are put together, five groups are formed as presented in the following.      
 Table 1 below includes the first group of findings regarding the participants’ views of blogs in general. All of the 
students think that they are clearly familiar with blogs and their functions. However, only 8 of the participants (40%) 
think that a blog can be created easily while there are 12 participants who do not agree on this item (50%) or who 
are not sure about it (10%). On the other hand, Eastment (2005) and Kuzu (2007) state that blogs are easy to create 
and update, but half of the participants reported it was a difficult process, possibly because they did not have 
adequate training in designing a blog before.       
 Similarly, only 6 participants (30%) think that a blog does not take much time to create. Nearly half of the 
participants (n. 9, 45%) note that creating a blog takes a lot of time while a quarter of the participants do not have a 
clear idea about the statement. On the other hand, the table shows that the majority of the participants (n. 16, 80%) 
finds easy to navigate through blogs. In order to see their willingness to design their own blogs, the students were 
also asked whether they wanted to create their own blogs. The majority of the students (n.15, 75%) showed 
willingness to have their own blogs whereas 5 participants (25%) were undecided.  
 




Agree Not Sure Disagree Strongly 
Disagree 
I can describe what a blog is. 45 55 - - - 
I know what blogs can be used for. 55 45 - - - 
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A blog is easy to create. 5 35 50 10 - 
A blog takes a lot of time to create. 10 35 25 30 - 
I find easy to navigate through blogs. 15 65 10 10 - 
I want to create my own blog.    15 60 25 - - 
  
 Table 2 presents the second group of results about the students’ perceptions of ELT blogs specifically. Table 2 
shows that no negative comments were reported regarding the positive aspects of ELT blogs. All the students were 
familiar with some blogs in their field of education. 95% of the participants (n.19) were willing to continue to follow 
and benefit from these ELT blogs in their future profession. Only one person reported that he was not sure. He 
elicited his response in the third part of his questionnaire and commented that he did not want to be a teacher in the 
future. That’s probably why he was undecided about the statements. Surprisingly, all the students agreed on such 
advantages of blogs as being useful guide tools for prospective teachers in integrating technology into ELT, and 
enabling teachers to train themselves and contribute to their personal and professional development. Furthermore, all 
the participants stated that ELT blogs as communication tools enhanced social interaction among language teachers. 
 
Table 2. Students’ perceptions of ELT blogs 
 
Statements Strongly  
Agree 
Agree Not Sure Disagree Strongly 
Disagree 
Now I am familiar with some ELT blogs. 65 35 - - - 
I will continue to follow these ELT blogs. 65 30 5 - - 
I will benefit from these blogs in my future professional 
life. 
85 10 5 - - 
Blogs are useful tools for showing prospective teachers how 
to use technology in ELT. 
55 45 - - - 
English language teachers can make use of blogs to train 
themselves. 
60 40 - - - 
ELT blogs can be powerful tools for personal and 
professional development of language teachers. 
75  25 - - - 
Blogs are powerful communication tools allowing social 
interaction among language teachers. 
70 30 - - - 
 
 In Table 3, the third group of findings is presented concerning the participants’ perceptions of the content which 
ELT blogs offer to the readers. As seen from Table 3, it is clear that all the students have found the blog content 
useful. Interestingly, there are no responses to the contrary. First, they were asked to comment on the theoretical 
content of the blogs. All the students found the theoretical content of the blogs useful and informative. The students 
also think that the blogs provided information about some up-to-date issues regarding ELT. Moreover, all the 
students reflected that the blogs suggested many practical ideas ranging from teaching language skills to classroom 
management. According to the results, all of the students were also familiar with some Web 2. Tools and websites to 
be used in ELT. The participants think that these Web 2. Tools and websites were useful and practical. The students 
were also asked to evaluate the other resources in the blogs such as songs, videos, lessons plans and activities. All 
the students responded that they found these materials useful. As seen from these findings, all the students have 
positive attitudes towards the content of the ELT blogs presented during the course.  
 
Table 3. Students’ perceptions of the content of ELT blogs 
 
Statements Strongly  
Agree 
Agree Not Sure Disagree Strongly 
Disagree 
I have found theoretical content of the blogs informative and 
useful. 
60 40 - - - 
These blogs have informed us about up-to-date issues in 
ELT. 
70 30 - - - 
These blogs are rich sources of practical ideas about from 
teaching language skills to classroom management. 
75 25 - - - 
Through these blogs, I have been familiar with some Web 2. 
Tools such as Dropbox, Jing, Prezi, Triptico. 
60 40 - - - 
I think these web tools are applicable and practical. 60 40 - - - 
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I have found such materials as songs and videos shared by 
these ELT blogs useful. 
75 25 - - - 
Sample lesson plans and activities shared by the blogs have 
offered different ideas on how to teach language skills.        
60 40 - - - 
These blogs have offered some useful websites to be used in 
ELT (e.g. SafeShare TV, Lyricstraining, Elllo). 
50 50 - - - 
 As for the students’ perceptions of their experience with ELT blogs, the findings are illustrated in Table 4 below.  
The participants were also questioned whether they benefitted from the ELT blogs in their current lessons during the 
term. The majority of the students (n.18, 90%) thought that they made use of the blogs in their lessons while only 2 
students (10%) were undecided. When the third part of the questionnaire was analyzed, it was seen that many 
students stated that they already benefitted from the blogs to prepare demo lessons and integrate technology into 
their current presentations. Moreover, all the students viewed the reading others’ ideas on language teaching as a 
worthwhile experience for teacher candidates. Similarly, at the open-ended part of the questionnaire, 12 students 
commented that they learnt a lot from reading the blog posts. As understood from the vast agreement on the 
statement relating the role of blogs in fostering motivation to integrate technology into ELT, the students reflected 
that they were inspired and stimulated to use technology in their teaching. Next, the students are questioned about 
the contribution of the blogs to their preparation for their future profession. Surprisingly, a 80% of the students 
strongly agreed with the statement and a quarter of the population agreed on it, as well. However, only one student 
reported he was not sure about the statement. He was the same student who mentioned earlier that he was not 
planning to be a teacher in the future.        
  
 Table 4. Students’ perceptions of their experience with ELT blogs 
 
Statements Strongly  
Agree 
Agree Not Sure Disagree Strongly 
Disagree 
I have benefitted from these ELT blogs in my current 
lessons during this term. 
45 45 10 - - 
Reading others’ ideas on language teaching is a worthwhile 
experience for prospective teachers. 
40 60 - - - 
These blogs have inspired and stimulated me to integrate 
technology into English language teaching. 
55 45 - - - 
 
 Table 5 below provides the students’ perceptions of the 6-week course including ELT blogs. They were first 
asked whether the course met their expectations. All the students showed agreement on the statement. Moreover, the 
students’ views were investigated relating the instructor with three items in the questionnaire. As the findings drawn 
from these items show, all the students agreed that the instructor showed interest in the teacher candidates’ 
preparation. Most interestingly, all the students strongly believe that the instructor was well prepared and well 
informed about the content and use of the blogs. All the students also think that they had a good and fruitful time 
during the course. The majority of the students (n. 17, 85%) strongly believes that it is a good idea to make use of 
blogs in prospective language teachers’ preparation. In addition, they are all in favour of the integration of blogs as a 
course into the L2 teacher education program. A further point in the questionnaire showed in Table 5 investigates 
the students’ opinions about the contribution of blogs to their ICT skills.  
 
Table 5. Students’ perceptions of the course with ELT blogs 
 
Statements Strongly  
Agree 
Agree Not Sure Disagree Strongly 
Disagree 
This course has met my expectations. 55 45 - - - 
The instructor has shown an interest in our preparation.  80 20 - - - 
The instructor has been well prepared and enthusiastic. 100 - - - - 
The instructor has been well informed about the content and 
use of blogs.  
100 - - - - 
I have had a good and fruitful time throughout the course.   60 40 - - - 
The use of blogs in preparing ELT students for their 
profession is a good idea. 
85 15 - - - 
The use of blogs can be added as a course into the second 70 30 - - - 
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language teacher education programs. 
The course has helped me to improve my ICT skills. 40 50 5 5 - 
The course has provided me with hands-on experience.  70 30 - - - 
I have enjoyed doing different activities such as reading 
blog posts and writing comments on them, setting up some 
software programs, and producing materials. 
60 40 - - - 
 The majority of the students (n.18, 90%) thought that the course assisted them in improving their ICT skills 
whereas only one student thought the contrary and one was not sure about the statement.  All the students think that 
the course also provided them with hands-on experience. Lastly, the students was asked whether they enjoyed the 
activities in which they were involved during the course. All the participants agree that they got pleasure from 
reading blog posts and writing comments on them, setting up some software programs, and producing materials.  
 Finally, some important findings are drawn from the data collected from the open-ended part of the 
questionnaire. In this part, the participants also share their further comments and provide suggestions for a better 
implementation of the course. Some of the findings were presented with the relevant results taken from the 35-item 
questionnaire above. The students’ comments overlap with the findings mentioned earlier. They all have positive 
attitudes towards the integration of blogs into the second language teacher education and strongly believe that they 
will make use of these blogs in their future profession. 6 students report that they gained some insights into being a 
good teacher. More interestingly, 7 students express that they viewed the Internet as a fruitless pastime before, but 
now they are willing to make effective use of the Internet as an educational tool. In addition, 4 students comment 
that they had a chance to see a variety of uses of technology in teaching a language. On the other hand, 9 students 
reflect on the development in their use of technological skills. They comment that they improved their ICT skills 
such as navigating through blogs, capturing pictures from videos, cropping and joining videos, changing the formats 
of clips, downloading materials, and creating interactive presentations. 7 students also express that the course gave 
them a sense of achievement, and they believe that they are more ready to be a teacher since the course has equipped 
them with the information and training necessary for their profession. 9 participants also express their satisfaction by 
writing their comments on blog posts.  
 As for the aspects of the course which need improvement, the students offer two valuable suggestions. 
Interestingly, most of the participants (n.15, 75%) propose that they meet more often since they report that they need 
to practise more on the blogs. They think that the allocated time for the course was not adequate.  More surprisingly, 
5 students suggest that the instructor also gives homework to the students.  
3. Discussion and Conclusion 
 The findings drawn from the data are discussed under the light of the research questions of the study. First, the 
usefulness of blogs in language teacher preparation is investigated through the perceptions of prospective L2 
teachers. As the overall results indicate, students mostly hold positive attitudes towards using blogs in their course. 
From their comments, it is clear that they really like the idea of using blogs as course and the rich content of the 
blogs. They show willingness to create their own blogs, follow and make use of these ELT blogs in their future life.  
 Secondly, the study investigates whether the integration of ELT blogs is effective in prospective L2 teachers’ 
preparation. The findings show that the blogs have encouraged students to develop both knowledge and new skills 
necessary for their profession. From their comments on both lesson evaluation reports and questionnaires, it seems 
that the candidates have had a satisfying experience. They feel that they have been more prepared for their 
profession by reading and thus learning from others’ ideas on language teaching, and applying new technologies. 
 Finally, the study questions whether the use of ELT blogs contributes to the improvement of prospective L2 
teachers’ ICT skills. The findings suggest blogs as a means of integrating current technologies into L2 teacher 
education. As seen from the findings, the use of blogs has given prospective teachers hands-on experience with 
technologies. Thus, they have developed positive attitudes towards Internet use  in language teaching, and they have  
improved their ICT skills by being engaged in such activities as navigating through blogs, capturing pictures from 
videos, cropping and joining videos, changing the formats of clips, and creating interactive presentations.  
 Most studies have a few limitations, and this study is no exception. The first constraint was the number of the 
participants. Since the study was on a voluntary basis, only a total of 20 students took part in the study. Moreover, 
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we encountered a few obstacles such the inadequacy of the computer laboratory and slow internet connection. To 
overcome these problems, the students were also requested to bring their laptops with them to the laboratory.  
 Even though this study was conducted on a very small scale, the study shows the optimism for one of the new 
technologies in the field of second language teacher education, namely the use of blogs. The main conclusion drawn 
from the research is that learning how to use technology should be an essential component of teacher education. In 
this sense, blogs can be used as an alternative training tool by teacher educators. 
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